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PREFACE

This study was made pcssibie through the generosity of the Board of Regents and the
Administration of the Univers:ty of Nevada in granting the authcr a sabbatical leave for
the Fall of 1964, and-tufhﬁp Humarities Commit-ee of the DRI %wwma. researzh grant.

Grateful acknowledgment is alsc made te the many perscns who actively participated in this
project: the Washoe County Schco.bcard ky opening the dcors of the lcral high schools to the
observer; the School Administratcrs cf Washce County whe ware ever willing to discuss and
explain problems and sitiations arising from *he s5tady; Mr. Proctcr Hug, Superintendent of the
Washce Ccunty Szhcel District and hs= aioslstlar™, Mr, Ge.rge Brigh*cn; and Mr. Merlin D. Ander-
son, Consultant in Foreign Languages, Nevada State Department of Education. Very special
praise is due to Mr. Marvin J, Rcth, Cuarriculum Co.rdinator for the Junior and senior high
schools, who not only provided zlass srhedules, road maps and informaticn abcut teachers, but
personally introduced the auth.r tc¢ 211 s:hocyt administratcrs and fereign lang.iage teachers
of the district and whec generc.s!y made vime for weekly zonferenczes during the survey, In

The
addition, sincere appreziaticn is expressed *./~ea.hers wh: wWere most zccperative in permit-
ting the observer to visit their ~lasses and aisruisirg pedagogl zar matters with him,

Last, but not lieast, the instr..trrs and studerts ~f the Fcreign Language Department at
the University of Nevada, proved <. te (¥ greaT assistance. The staff members graciously
distributed the authcr®s questicnnaire te their si.dents whe, 1n turn, furnished valuable
information by filling o.t the firms, Firthermcre, tne author feels greatly indebted to his
colleagues for giving him prcgress reports sn irdivid.a. students and by discussing essential
parts of the survey with him.

Thus, this study is the resiuit of the woperative effurt of many perscns whose zaontriba-
tions the author values very highly, It is true, hewever. *hat in coule:ting and sifting
the material and in listening carefully tc many diverse cpinions, he came to definite conclu-
sicns of his own.

Since he undertcck this precjest sclely wut cf pr.fessicnal interest . he has beer a

teacher of languages for alm.s* forty years, twen*y-fcur of them at the University of Nevada -
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l' his role was that of an interested observer and not that of an official investigator. Yet, a ]
merely objective description of the foreign language program in this region would be only of 4
statistical value and largely meaningless if nct followed by interpretations and conclusions.
Therefore, the author will take the liberty of offering a number of suggestions which might

lead to improvements. ;

A R

C. W. F. Melz

Dept. of Foreign Languages
University of Nevada, Reno
May 1965
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I PURPOSE

Ever since the Modern Langiage Association of America (MLA) started a nationwide For-
eign Language Program in 1952, which culminated/%ﬁe inclusion of foreign languages in the
National Defense Education Act (NDEA) of 1958, the teaching and study of foreign >anguages
in the schools and colleges of this country has undergone a radical change, Where formerly
in high schools a meager program of a two~year sequence in foreign languages was offered
which supposedly led to a reading knowledge and which by many educators was justly regarded

as a waste of time, the new direction demanded that the teaching of foreign languages begin

in elementary schools (FLES) with emphasis on the spoken language and with much longer
sequences of study provided for., This caused a great deal of experimentation in the search

for proper materials and modern methods and techniques in language teaching. The usefulness ?

of language laboratories became established; the science of linguistics was employed; the so-

called audiolingual method evolved; the upgrading of foreign language teachers in NDEA insti-
tutes supported by the national gevernment began in 1959 and has been continued and vastly
enlarged ever since,

Many millions of dollars have been spent on the improvement of foreign language instruc-
tion in the U.S.A. for the last seven years. The question now arises what effect all this
has had on the teaching of foreign languages in our schools and universities. Since there
is a large variety of educational programs according to states, counties and institutions,
it would bé a tremendous Jjob to present even a fairly accurate picture of the language situ-
ation on a nationwide scale. To be sure, the Foreign Language Research Center sponsored by
the MLA is constantly gathering statistiss abeut enrollments and expansions of foreign
language programs, but the rapid development and yearly increase of overall enrollment makes
up~-to-date statistics almost impossible. Alsc, even if such statistics were obtainable
~very year, they would not reveal anything about the quality of instruction or the effective-
ness of the new method.

For instance? the ever increasing number of language laboratories may be determined

statistically but their effective use eludes determination. After all, the important




ko Naca Smonlg b ot

-2 -

processes of language instruction and learning take place in the classroom and the laboratory.
Therefore, any qualitative evaluation must be based on observation of classroom performances.
For this reason the author resolved to visit as many language classes as he possibly could
within the short time available to him, and since extensive travel even within his own state,
Nevada, would have been costly and time-consuming, he restricted his visits to the local dis-
trict of Washoe County and the University of Nevada. His purpose was to gain an accurate
picture of the present feoreign language program in this region.

This picture should show whether or not a planned program is now in force, which would
provide the necessary opportunities for language students to progress from the lowest level
to the highest without loss of time,

An important aspect of the program is the proper placement of freshmen entering with H.S.
language preparation from one to four or more years in college language classes. The proper
preparation and training of foreign language teachers is perhaps the most fundamental problenm.

The present study attempts to give a detailed analysis of the important aspecté éf lan-
guage learning and teaching in the Washoe County public schools and the University of Nevada
at Reno, The study of a limited area does not allow general conclusions to be drawn as to
the language situation in the State of Nevada or the entire United States. Yet it might

reveal a typical situation which might exist in many other school districts all over the

country.
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IT PROCEDURE

1. Conferences

Even before the schocl semester started many hours were spent in conferences wiﬁh top
school administrators: Mr. Proctor Hug, Superintendent of Washoe County Schools and his
assistants, Mr, George Brighton and Mr, Marvin J. Roth, In addition the principals of the
ten public high schools were interviewed.

Group conferences with foreign language teachers in each school were used to explain the

purpose of the survey and to stress the rcle of the author as that of a mere cbserver.

Weekly discussions with Mr, Roth, the coordinator for junior and senior high schools proved
to be most illuminating.

The Foreign Language Consultant of the Nevada State Department of Education, Mr; Merlin
D, Anderson, was interviewed, Informal discussions with staff members of the Foreign Lan-
guage Department, University of Nevada, and especially with Dr, Charles V., Wells, Chairman
of the Department, yielded much useful information. Regular attendance at departmental
meetings throughout the Fall semester kept the authcr informed about intended changes in the
curriculum and enabled him to present his ideas to the entire department.

In a few instances, parents of language students in high school were asked about their
impression of the F,L., program, Former students now teaching languages in the local schools
were prompted to comment on the preparation they had received at the University. Univer.

sity students' opinions were solicited on several aspects,

20 Class visits

Foreign languages classes in all ten schools and the University were visited, Instruce
tion in French, German, Spanish, and Russian was observed. Some classes were visited
repeatedly, In the publiz schools 37 classes and 30 individual teachers were observed,
among them two student teachers, At the university level, five instiructors in five classes

were visited,

R W M i - o e e
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3. Questionnaires

Two sets of questionnaires were distributed. The first was handed to all students in for-
eign language classes at the University (see Appendix A), 660 were returned. They yielded
valuable information about the student's high school language instruction and provided facts
and figures for statistics whichhavenever before been available in this form. The analysis
of these questionnaires was time-consuming but proved to be most helpful in describing the
language situation.

The second set concerned the background of the forty FL teachers in Washoe County. This

was made up by Mr, Roth at the suggestion of the author who tabulated the answers. (See

Appendix B)

L, Statistices

; Figures on enrollment provided by Mr, Roth and Dr. Charles V. Wells, Chairman of the
| Foreign Language Department at the University and the answers furnished by the questionnaires

i  were tabulated, analyzed and comparec with national figures whenever possible.
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IIT THE FOREIGN LANGUAGE PROGRAM IN THE
PUBLIC SCHOOLS OF WASHOE COUNTY

Washoe County, Nevada, has now about 125,000 inhabitants and is rapidly growing in pop-
ulation. The cities of Reno and Sparks are the major centers in the county.

Since there is no foreign language instruction in the elementary schools, the discussion
will deal with ten schools only, seven junior and three senior high schools.,

The following four tables will give the total enrollment figures and percentages for

individual languages,

It should be noted thit French, German and Spanish are taught in each of the ten high
schools (see Tables 2, 3, 4), Instruction in these three languages starting in the seventh
grade has been offered as a pilot program in one junior high school only since last year. A
plan to teach French, German and Spanish in all schocls in the seventh grade is now being

proposed by the schccl administraticn,

Latin is off'ered oniy in the three senior high schcols., Italian and Russian are taught
each in one school {see Tables 2 and 3).
Third«year instructicn is given in French, Russian and Spanish. There are only two

fourth-year classes in two languages, French and Spanish {see Table 3).

The small enrollment i the third and fourth year demonstrates that Washoe County schools
still maintain a two-year FL program for the majority of the students,

The larger enrollment in the seucnd year (see Table 3) compared with the first year is
explained by the Level I figures in Tablie &,

Attention is called to the fact that the study of foreign languages in Washoe County

senools is not compulsory and that seventh and eighth graders are selected for FL classes

on the basis of their reading ability in English,




Table 1

FOREIGN LANGUAGE ENROLLMENTS IN THE TOTAL ENROLLMENTS
OF WASHOE COUNTY PUBLIC SCHOOLS, FALL, 1964,

FL Enrollment FL % of Total
lotal Enrollment in Sr. H.S. 4628 1293 27
lotal Enrollment in Jr. H.S. 8197 1463 17
lotal H.S. Enrollment 12,825 2756 21

A1l Public Schools 25,200 2756 10.9

Table 2

TOTAL NUMBER OF STUDENTS IN INDIVIDUAL LANGUAGES AND THE PERCENTAGES THEY REPRFSENT OF
THE TOTAL FL ENROLIMENT IN WASHOE COUNTY PUBLIC HIGH SCHOOLS, FALL, 1964,

Language - No. of Students Per Cent of Total
French 875 31.8
German 506 18.3
Ttalian 57 2e-
Latin 111 b, -
Russian 17 -6

Spanish 1190 L3.2




Table 3

FOREIGN LANGUAGE ENROLLMENT IN THE THREE PUBLIC HIGH SCHOOLS OF WASHOE COUNTY, FALL, 1964,

Language

French
German
Italian
Latin
Russian

Spanish

Total

FOREIGN LANGUAGE ENROLLMENT IN THE SEVEN JUNIOR HIGH SCHOOLS OF WASHOE COUNTY, FALL, 196k4.

Language

French
German
Spanish

Total

1st Yr.

105
79
L3
14

6

170

h1i7

Level 1
(1st year)

7th Gr.
27
22
31
80

2nd Yr,

219
59
14
97

7
201

697

8th Gr.
204
165
233

602

3rd Yr.  Mth Yr, Total gor O
79 8 Bl 21
138 7
57 3
11 6
4 17 3
59 29 559 27
142 37 1293 67
Table U4

Level I Level ITI Total No. of
(2nd year) Classes
9th Gr. 9th Gr.
210 23 Lél 26
181 368 20
343 2L 631 29

734 Ly 1463 75

Average
Class @ Size

19.5
19.7
19.-
18. 5
5.7
20.7

19.3

Avergge
Class &' Size

17.8
18.4
21.8

1905
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It might be illuminating to take a look at the FL prograrm in Washoe County as it was ten
years ago. At that time there were only two four-year high schools in this district, Reno
High and Sparks High. The junior high schools were formed later on. Table 5 shows the total
enrollment in FTs in the two high schools in Fall, 1954.

I* will be of interest to compare figuresand percentages shown here with those of Tables 1

and 2, Conspicuous is the drop in Latin from 25.9% of the total FL enrollment to W at the
| present time. It is explained by the spectacular increase in the German enrollment from al-
most nothing to 18.3% of the total. The study of German has largely replaced the study of
Latin.,

The Spanish enrollment hss remained fairly static. The French enrollment from 18.5% to
31.8% may also be explained by the emphasis on modern language study and the disinterest in
Latin. The interest in Italian seems to have remained on the same level. There was nc pro-
gram in Russian offered 10 years ago.

It should be emphasized that the 1954 program in all languages consisted of a two-year é

sequence only.

Table 5

ENROLIMENT IN FLS IN THE TWO WASHOE COUNTY HIGH SCHOOLS, FALL, 1954. y

Total Total 3

Latin French  German Italian Spanish FLs School
Reno High 123 102 16 32 224 497 1693
Sparks High 60 29 22 97 208 542
Total 183 131 16 54 321 705 2235
? % of total
| school 8% 5.8% 0.7% 2.4% 14.3%  31%
' enrollment
% of total FL.  25.9% 18. 5% 2.1% 7.6% 45, 5%

enrollment
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A recent revort on FL enrcliment in public secondary schocls throughout the U.S.1 makes
it possible to compare the iocal figures ard percentages with the national ones. It will be

noted tu:t the report inciudes the figures for Fall, 1963, so that there is a year's differ-

. . eonfiono -
ence in our comparison. The repor! nd¥¥s: “he fcilowing highlights.

From the fail of 1958 to *the fali of 1963, HS enrollments
(grades 9-12) increased 36..%, FL enrcliments increased
80.9%, and modern FL enrcllments increased 11k4.6%.

Tn the fail of 1963, aimost 3 1/2 miilion students in

HS were enr-iled in FL courses, almost a third of the

total HS popurationy in 1958 the 2 miilioun FL enroll-

ment represented crnly a fourth of the total HS popula-
tion for *that yesr,

Enroliments for the fall of .953 in mudern FLs equaled
80.3% of the tctai FL enrcllment, or 25.9% =f the total ‘
HS population, Spanish and French enrollments combined 3
scmprised almzst 30% =f the towal mcdern FL enrollment.

;
Enrcilments in all languages sxzept Latin and Ancient é
Greek were at an ali-time peszk in the fall of 1963,

For the first *time irn 6 years, Latin enrcliments

showed a decrease. In The falli of 1963, Latin enrcll.
| ments eqealed 19,6% - *hs L._tal FL enrollment; in 1958
: they equaed 32.3% =t <he totali FL earorlment.

In fall 19A3, a highsr % £ FL stuients zcntinied stad
7 9 h - )

into the tnird year thor at any *ime In the preceding

6 years, In 1963, 39.1% =¥ modern FL students cuindtine

1ed irto the third year, compare’ Lo 25.7% in 19%8:

1704% of the Latin stiiderts -ontirsel int~ "ne Third

year, the sams as irn .98, L . ’
! By Fali 1963, 790 £ ihe ast o' patic s ofvered
' FL instruction as conbrasted wuth “4.9% in 1962 and

61.6% in 3958, {Texas Fureigr Largiage As:sozia®icn
Builetin, Voi, 7y Nu, 2, Apri.., ~905.)

| 1, James N, Eshelman and James F, Der:hem, Offerings and Enrcliments in Public Secche

! dary Schools, Fall 1963. Prepared ty cuntrast with the USOE (OE 4-14..037) and pib-

7 lished by the MLA. Copies =f the compiete survey 45 pp.) may te obtaired by sending
$1.00 to the MLA Materials Center, 4 Washingtoen Place, New Ycrk, New York 10003,
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How does the present local language program fit into the general situation described
above? Table 6 shows clearly that it is far below the netional average of a year ago, which

by now might even be higher.
Table 6

PERCENTAGES OF FL ENROLLMENT IN THE U.S,A., COMPARED WITH THOSE IN THE WASHOE COUNTY
SCHOOL DISTRICT

U.S. A, Washoe County, Nevada
All Secondary Public Schools A1l Secondary Public Schools

% of Foreign Language BEnrollment of Total Enrollment

Fall, 1958 (about) 24% Fall, 1954 31%
(see Table 5)

Fall, 1963 (about) 32% Fall, 1964 21 %
(see Table 1)

Modern Foreign Language Study Continued in Third Year

Fall, 1963 39% Fall, 1964 12%

(see Table 3)

The great waste in time and energy of a two-year language program in high school has
been pointed cut very often in the last twelve years. Foreign language teachers on all
levels have been painfully aware of this for a long time, Indeed, the short time allowed
for the study of foreign languages was justly denounced as one of the greatest shor§~9omings
of the American High School by Dr. James B. Conant in his famous survey of 1958.2 He
recommended the following,

The school bcard should be ready to offer a third
and fourth year of a foreigh language, no matter
how few students enroll. The guidance officers
shculd urge the completion of a four-year sequence
of one foreign language if the student demonstrates
ability in handling foreign languages.

It might be argued that a two-year preparation in high school does not mean the termin-

ation of foreign language studies for the college-bound high school graduates who have repre-

2, dJames B. Conant, The Amerizan High School Today, New York: McGraw-Hill Book
Company, Inc., 1959, 69.

POEECO  S CTR
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sented at least one half of the graduating class from local schools for a number of years,
The University of Nevada has steadily recognized high school preparation in foreign languages
by counting one year of H.,S. language as the equivalent of one semester of college for come
pleting the FL requirement, A student entering the University with two years of H,S., for-
elgn language would normally be placed in a third-semester course and could complete in his
freshman year the 16 FL credits required by the College of Arts and Science and some programs
in the other colleges at the University. Thus, in theory there exists a unified program
shared by the schools and the University. The author remembers a number of good, even ex-
cellent students, especially from the local high schools, who had little or no trouble in
continuing with their H.S. foreign language in college classes. Unfortunately there are not
enough of them., Since nc previous data were available about the group that discontinued
their H.S. language in college, thus largely wasting their own and their teachers' valuable
time, an important part of this survey consists in ascertaining such data. The questionnaire
distributed to all studerts now studying foreign languages at the University of Nevada was
returned by 660 individuals representing an estimated 90% of the total student enrollment
in the Foreign Language Department. The fact that this group is only a fraction of the
total University enrollment cf 3,557 at the present time does not permit the author to draw
general conclusions. TYet he thinks that the data gathered from the answers spotlight the
general situation in question., It should also be pointed out that in this group of 660
students, one third are graduates of Washoe County schools and about two thirds come from
the entire state of Nevada., Within these limitations the results of the questionnaire as

they are shown in the following tables may be regarded as significant for our problem.
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Table 7

HIGH SCHOOL PREPARATION IN FOREIGN LANGUAGES ACCORDING TO YEARS OF STUDY OF 660 STUDENTS
AT THE FL DEPARTMENT, UNIVERSITY OF NEVADA, RENO, FALL, 1964,

No H.S. Language 79
1/2 year 1 year 2 years 3 years 4 years Total
- French 1 37 ol 4y 19 136
? Gaelic 1 1
| German 3 20 14 L 41
Greek 1 2 3
- Ttalian 1 7 5 2 15 i
Japanese 1 1 :
Latin iy 75 104 10 by 197
Russian 2 2
Spanish 5 67 180 30 18 300
Total 14 208 401 92 41 756¥

¥ 175 students studied 2 languages in high school,

In Table 7 the group with no H.S. language represents 11.9%.
One third of the students completely wasted their time in studying a language for half a
year or one year only. 60% studied a language two years, 13.9% three years, and only 6.3%

four years.

Table 8

NUMBER OF STUDENTS CONTINUING OR DISCONTINUING WITH THEIR HIGH SCHOOL LANGUAGES AT THE
UNIVERSITY OF NEVADA, FALL, 196A4.

Continuing Discontinuing Repeating

245 266 37

The number of students not continuing with their H.S. language is larger than that of

those continuing. According to Table 7 the latter group should at least be double in number

" with a H.S. language of two or more years. The repeaters started the H.S. language over again. §
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Most of them had only one year of it.

Table 9

REASONS FOR NOT CONTINUING H.S. LANGUAGE AND FOR STARTING A NEW LANGUAGE IN COLLEGE

‘ The majJor reason given for not continuing with the H.S. language 1s the desire to study a
E new language. Most of the students expressing this reason had Latin in H.S. and wished to

j ~earn a modern language. Thoss that disliked the H.S. language did not necessarily dislike
the teacher, as can be.‘ iseen from thelr comments.,

: The comparatively small number that stated the time lapse between H.S. and Unlversity as
% thelr reason 1s surprising. It must be, however, kept in mind that & falr number of those

é continuing with the H,S. language had also a time lapse, usually of one year,

A special study was made of the success of all freshmen in second - “ar or advanced lane

. guage classes during the Fall semester of 1964, The results sre fepresented in Teble 10,

i

. There are several points of interest in this table: !ﬁwrﬁi!fﬁhe high percentage of i's

; and B's as mid.semester and final grades, 544 and 55%; second, the few failures and withe

t drawalsj third, the improvement made by the poorer (D) students during the last part of the
? semester, Since 41,6% of this group came from Washoe County schools, the local FL teachers
5 may Justly oclaim a good part of the oredit ior the achievement of their former students,

It should alsec be noted that 15 students in second-year classes, 1l in French and 4 in Span

ot o

; lsh had a three-year H.S, preparation and should have taken the second-semester course of

| the second college year. This ocourse, however, was not offered in the Fall so that the

é students either had to wait until Spring to follow the proper sequence in their language

% study or forego the oredit for their third.year H.S., language and take the Fall semester

.z course of the second college year. The fault here lies with the Foreign Language Department
: at the University in not providing the opportunity for continuing the H.S. language without

. & semester's break,

Q

; New Language Poor H.,S. Language Time New Language Schedule Total
! Preferred Preparation Disliked Lapse Required Difficulties
101 55 b1 37 27 5 - 266
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It is to be expected that in the near future the number of freshmen entering the Univer-
sity from local schools with a three-year preparation in H.S. foreign languages will be much
larger, Last Fall, the Washoe County School Administration, realizing the shortcomings of
the present FL program, had authorized the newly appointed coordinator for the junior and
senior high schools, Mr. Marvin J. Roth, to devise a new improved program., Mr, Roth, a
veteran foreign language teacher and excellent organizer, worked out a plan which has been
approved by the administration and which will be in effect in September, 1965, It consists
of two programs of language instruction, a six-year sequence from grade 7 through grade 12

for French, German, and Spanizh and a threec-year sequence from grade 10 to grade 12 for the

same languages pius Italian, Latin and Russian,

His master plan provides for a five-year transition period to start the new programs and

terminate the existing cnes. He has also produced a guide for teachers which contains in-

structions about methods, materials, and aims to be reached at each level. This plan, if

carried out properiy, should vastly improve the FL program in Washoe County.

The question is, how will the Foreign Language Department at the University of Nevada

meet the challenge of better trained freshmen in foreign languages? This will be discussed

in a later part of this report,

For the successful implementation of the new program the following suggestions are
offered,
L, The new program of foreign language study in Washoe County public schools should be
widely publicized on radio and television programs, in newspaper articles and P=TA
5 meetings, Public support is needed to carry it out,

2, Since students have nc choice ¢f their senior high school, the atiempt should be

made to offer equal opportunities for studying foreign languages in the three senior
high schools, Italian and R.ssiah ccurses should nct be confined each to one school,

3 The counselliors in all schools shculd urge interested students tc take one foreign

o

language for at least three years., Talented students in the six-year program

should be advised to study a second foreign language in grades 10-12,
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With the necessarily larger number of FL classes in the new program, more teachers
will be needed. Qualified FL teachers should be given a full-time program in
teaching foreign languages.

The carefully integrated new program demands a tighter organisation of FL teachers
within the individual schools than is now in existence. The chairmen of FL depart-
ments should call frequent meetings to coordinate c¢lass work properly.

In the junior high schools wheire there are no chairmen appointed at the present

time, a member of the FL teaching staff or an administrator with experience in FL

“instruction should be put in charge of the FL program in the school.

An effort should be made to limit class sizes to twenty students. The Modern

Language Association recommends 15 students as the maximum number in FL classes,

P T T T T i
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IV THE TEACHERS

What kind of teachers are in charge of foreign language instruction in Washoe County
schools? The following tables will give factual information concerning them, which the

teachers furnished in their answers, to a questicnnaire, (see Appendix B)

Table 11

SEX DISTRIBUTION OF FL TEACHERS IN WASHOE COUNTY

Female Male Total
Senior High Scheol 11 6 17
Jurior Illigh Scheol 11 12 23
Total 27 18 40
Table 12

YEARS OF FL TEACHING EXPERIENCE

1-3 years L-6 years 7.1z years 1532 years Tctal
22 1 3 L L0
Table 13

ACADEMIC UNDERGRADUATE PREPARATION TN FOREIGN LANGUAGES OF FL TEACHERS IN
WASHOE COUNTY

Minor only Major only Major and Minor Tctal
12 17 11 Lo
Tabie 14

GRADUATE CREDIT HOURS EARNED BY FL TEACHERS TIN WASHOE COUNTY

CREDITS: No Grad. 3-8 1C-20 204..30 over 30

14 9 9 L Iy
or 35%
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Table 15

PARTICIPATION IN NDEA INSTITUTES BY FL TEACHERS FROM WASHOE COUNTY

Summer Inst. Summer Inst. Academic Instructor Employed
1st level 1st & 2nd level year Inst. at Inst. by Inst.
11 3 2 2 2
No Participation Intend to apply in 1965

20 or 50% 11
Table 16

WASHOE COUNTY FL TEACHERS WITH NATIVE OR NEAR-NATIVE ABILITY IN FOREIGN LANGUAGES

German French Italian Spanish Total

5 b 2 9 20 or 50%

Table 17

TRAVEL, RESIDENCE, AND STUDY IN FOREIGN COUNTRIES OF WASHOE COUNTY FL TEACHERS

No Travel 6 weeks to 9 months to 3 to 6 years 10 years
4 months 2 years and more
11 or 27.5% 8, 11 6 D
Table 18

NUMBER CF LANGUAGES TAUGHT BY INDIVIDUALS IN WASHOE COUNTY PUBLIC SCHOOLS

One Language Two Languages Three Languages Total

Sr. H,S, 11 5 1 17

JI‘. HoSo 20 3 - 23
Table 19

DATLY TEACHING LOAD OF WASHOE COUNTY FL TEACHERS IN NUMBER OF CLASSES

1 Class 2 Classes 3 Classes 4 Classes 5 Classes Total
Sr, H.S, 2 2 2 1 10 17
Jr. H.S, 4 3 5 6 5 23
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A summary of Tables 11-19 will reveal that. mhe groap -f forty FL teachers shows some
strongly desirable features. Thers 13 an almos* equal distributicn between wcmen and men; it
is predominan*tly a graup cf yeoung pecple; a good majcrity has a ccllege majcr in foreign lan-
guages; onephalf of the group have had NDEA institute training; 50% may be rated as native or
near-native speakers; mcs* »f them have been sbrosd. The weaker features are the definite
lack of graduate studies and the fa.~ <tha® cnly twenty-twe out of forty have a nearly full-

time teaching load in foreign lang.ages.

These statistics, however, do nct give the wh:ole pictare. Through perscnal contact and
cbservatisn the «uth.r i7iJly remembers the groip 43 being compcsed of real pecp.e and net
statistizal figures, Mcst -f hls wisl™s T¢ oL assrooms were enjcyable experiences and many

conversations with the teachers prowed to be il..minating and stimulating to him, He found :

that most of the local FL teachers are genuinely interested in teaching languages; that there

exists a friendly relaticnship between *them ard their st.dents; that they prepare their work
cons2ientionsly day by day; *hat *hey create a ~iass atmosphere ccnd.cive to learningg and
that their teaching sh.ws good resui®s,

If the fcllcwing suigges™ions imp.y criti.ism of sertain aspezt: ir *he teashers' attitude,

i+, 15 hoped that they will be unders®.cd as essentialliy friendly advice,

3
o

1, Since there seems to be Little zomm.nization between the FL *teachers tea hing in

the same school, *hey sh:ula insist on regular weekiy or bi-weekly department meet- i

ings for the purpcse Jf.diszbbing +he ~cmmevr ..ass problems and ceordinating pro- )
gress, They might persuade The s~he-1l adminietraticn To arrange their schedules in
such a way that most, if nct al. =f *hem, share the same preparaticn period for
meetings.,

2o Tea-hers sh..id be m:re *cierart. They profess te teatn the Living language btut
rejez* acieptable prinur-iaticns o i.e. Castil.ar Spanish - and willful:y subs*itute
important -.itaral p2tterns suii as “he fam:liar £-rms cf address with standard 2
formai forms f address., This srersimplification of the language is arbitrary and

not <“n the in*eres* of learning a "lLiving language"-

3, Teachers should imprcve their own language skills. Even native speakers run the 1
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danger of using English language patterns in their native speech if not constantly
on guard against it. Extensive reading in the language they are teaching should be
a part of their recreation. Listening to practice tapes and frequently recording
their own voice will lead to improvement.

Teachers should join the national organisations in their special field. The Amer-
lcan associations of language teachers publish periodicals of high quality. Many

teachers complain that the articles in the professional magazines are too scholarly

to be of use to them for their teaching experience. This criticism is not valid. In

the first place, these magazines contain a wealth of information about new teaching

=

materials, experiments, methods and important news from the national level in the
field of languages. It is absolutely necessary that the language teacher be con-
stantly reminded that he plays an important part in carrying out a nation-wide pro-
gram. In the second place, as a college graduate, the teacher should, to some ex-
tent, cultivate scholarly interests in order to widen his horizon and to avoid the
danger of intellectual stagnation.

Teachers should show more interest in the graduate program offered by the Foreign
Language Department of the University of Nevada. During the last two years a few
graduate courses in German and Spanish have besn scheduled in the late afternoon
mostly for the convenience of local teachers, but very few of them took advantage of f

this opportunity. Since the FL Department is under-staffed it could ill afford to

offer these courses and may have to abandon them for lack of enrollment.
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V THE METHOD

During one of his visits the observer was asked by a teacher whether the real purpose of
his survey was té appraise the effectiveness of the new method. He had to confess that this
was one of his main aims. .

It zhould be made clear that the audiolingual method has been introduced into many schools
and collsges, bul that there is gtill a substantial number of traditional teachers opposing
the new approach to language learning; The NDEA institutes have been retraining language
teachers in the new method; more than haif of all the FL teachers in the country were partici-
pvants in these institutes and are largely foliowing the new direction in language teaching.

A method depends a good deal on the teaching and learning materia.s used, but not entirely so.
It is the teacher, after all, who uses the method and will vary it according to his personal
inclinations ard individuality. 1If he accepts it as a set of rules to be followed mechani-
cally, he ceases to be creative and stimulating, and his students will go through the motions
without enthnusiasm., This is the case with any methed. It is therefore wrong to condemn 2
new me*thud because it is mechanically appiied.

The audiolingual approach is easily misunderstood as an incessant oral drill consisting of
repetitions in chorus of speech patteins in the foreign language, varied only by the recital of:
memorized dialogs. As a matter of fact, the new method is based on the principle that learn-
ng a new language is primarily learning new skills with well-defined steps of progress. The
four basic skills to be acquired through constant practice are oral comprehension or listening
and iznderstanding, speaking, reading, and finally writing. This is the natural way in which
every person has learned his native language, which is in sharp contrast to the way in which
langnuages have been taunght in schools traditlonaliy; where reading and writing came first and
oral comprehension and speaking las%, if ever.

The audiolingual method does not permit a teacher to talk about the foreign language in
English, i.e. to give lengthy explanations abqut grammar. Yet grammar is taught by means of

pattern driils. The recognition thal each language possesses its own peculiar speech patterns

which must be practised before mastery of a language can be achieved, ...:d to the development

I
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of a great variety of exercises, usually referred to as pattern drills, They are carefully
structured and demand constant practice over a period of years. After the practice of a set
of these drills, explanations-as much as possible in the foreign language-are given about
their place within the structure of the language. This is teaching grammar in the modern way.

The mainstay of a modern language class is the dialog. By means of dialogs about real
life situations, such as "Lunch-time", "Before School", "A Trip to Town", the living language
1s learned in small sections. The dialogs are practised in chorus, memorized, and then dram-
atized, usually by individuals. The audio-lingual approach requires a tremendous effort and
zontrel frem the teacher., He is the model for sounds and actions, he is supposed to master
the language, to be thcroughly ftrained in modern teaching techniques which require him to
be an able ch-rus leader, stimulating stage manager and actor in order to keep the class
alive and learning. He has at his disposal more effective mechanical aids than ever before
in the history cf language teaching: the record player and tape recorder, the language
laboratery,

About two years ago, the Washoe County schools adopted, for all modern languages, the
newest and best language materials on the market; the A-IM, produced by Harcourt, Brace &
World, Inz,, 1963. The three senior high schools in the district possess a language lab and
the junicr high schools*® language c¢lasses have tape recorders and record players at their
disposadt,

Since only one half of the FL teachers in this district were trained by NDEA institutes,
the other half had to learn how to teach the audiolingual way., Some of them were, and still
are, very critical of the new method and the new materials., It should be said here, emphati-
cally, that institute training can not convert a weak teacher into a strong one and that a
traditional teacher is not automatically a poor teacher. But the weak traditional teacher
may improve through thorcugh training in modern techniques and the effective traditional
teacher will have employed consciously or instinctively quite a number of the devices advo-
cated by the audiolinguists.,

To what extent is the new method and laboratory practice followed in our schools? A par-

tial answer may be found in Table 20.
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Table 20

NUMBER OF STUDENTS TAUGHT BY THE AUDIOLINGUAL METHOD IN HIGH SCHOOL., NUMBER OF STUDENTS WHO
HAD H.,S. LANGUAGE LAB AVAILABLE, AVERAGE WEEKLY HOURS OF LAB PRACTICE. USE OF MECHANICAL :
AIDS IN CLASSROOMS., (From 581 students at the FL Department, University of Nevada, Fall, 1964, )

Audiolingual No. of students No. of students with No. of students with
method used with H.S., language regular lab practice use of phonograph and
Llab, 1 hr. or more per week. tape recorder in class=.

room instruction

209 238 160 109

364 g 254 199 :

It miust be remembered that 79 of the 660 language students returning the questionnaire é
(see Appendix A) had no H.S. language, hence the figure 581 (see Table 7). Also, that one
third of the 660 students came from Washoe County. It may be reasonable to assume that Table
26 reflects the situation now existing in this district,

The following facts are significant., Although 36% profess to have been taught by the audio- ;

lingual method, 41% had a language laboratory available in their schools and only 25% had
regular lab practice. The smallest number, 19%, saw standard class equipment, the tape re-
corder and phonograph, employed in language instruction. The conclusions to be drawn from
these factsare that the audiolingual method was not carried out in the most effective manner
and that expensive equipment in classrooms and laboratories, most of the time, is silently
gathering dust. No wonder that one high school principal seriously considers giving away
his laboratory to another school to gain valuable classroom space.

It is true that in the three senior H.S. lab schedules are made up to allow practice for
every first and second-year language class. Yet, general use of the lab was noticed in only
one senior H,5. The material to be found in the high school language laboratories consists
mainly of practice tapes and records. For lack of advanced material there is little induce-
ment for teachers of third and fourth-year language classes to take their students to the lab.
Furthermore, some teachers shy away from handling mechanical equipment because they have little;'

or no training for it or do not like to bother with it. A straw vote taken among junior H.S. v?,

Q
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: language teachers revealed that one half of them would like to have a lab installed in their
school; the other half did not think it necessary.

What do students now in college foreign language classes think of their language instruc-
tion in high school? Since they have now a better perspective and a better means of compar-

ison, their opinions have great value. An overall estimate of high school language teaching

is shown in Table 21.
Table 21

| BATING OF FOREIGN LANGTA":F, iN3TRUCTION IN HIGH SCHOOL BY 581 STUDENTS AT THE FL DEPARTMENT,
. TINIVERSITY OF NDvana  ®oll, 64, ( 43 rated instruction in two classes differently)

f; .?

e

Excellent . Good Fair Poor
146 . 192 190 6
N
P 30,44 15.3%

The above rating is essgntially a rating of teachers and as such presents a favorable pic-
ture of the quality of FL instruction in high school. There is a definite correlation be-
tween the 15.3% of poor instruction in Table 21 and poor preparation as a reason for not con-
tinuing with the H.S. language ih college (sve Table 9). Since nct all of thé students ex-
plained their ratings, the comments listed in Appendix C contain more criticism than praise
of their H.S. instruction in foreign languages. It must be said, however, that the commenﬁs
were selected for their constructive value. They illuminate the language situation both in
the schools and in college and largely confirm the author's opinion gained by his own exper-
ience and observations,

The following discussion is therefore based on the observer's judgment and the student
comments presented in Appendix C. A perusal of these comments will at once point out the
dilemma of the FL student in the present period of transition between the old amd new method,
between his varied language experiences in high school and his no less varied experiences in
college language classes, How great is ais dilemma? A glance at Tables 21 and 10 may be

reassuring as to the quality of FL instruction in high school and the success of freshmen in
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advanced college language classes. Yet, there are many problems to be solved because of the
differences in emphasis and attitudes between high school and college in regard to FL instruc- i
tion.

At the present time the main reason for the FL student's dilemma is perhaps the short two-
year H,S, language program. With longer sequences provided in the near future, the graduates
from local high schools will face fewer difficulties in continuing their FL studies at the
university, Some obstacles, however, will always be present. These could, and should, be
mostly removed by an improved cooperation between the schools and the university., To this
end the following points will be discussed.

Tt must be stressed that it is not the author's intention to refer to any school or indiw
vidual in particular, nor will he quote individual student comments as evidence. It is
rather,. the sum total of all factors concerned which will enable him to discuss basic issues.

2

1. Regardless of differences in methods and approaches, there must be an agreement as to

the aims of FL instruction on the various levels.

High school and college FL teachers must recognize that at the present time the objective of
attaining a "reading" knowledge in foreign languages has mainly been replaced by the demand
for proficiency in the four language skills,

2, The traditional equation of one year high school FL with one semester college FL has
been a myth created in registrar offices., The difference in the age of the students and
the slow pace of H.S. instruction compared with the accelerated‘tempo in college courses
meke it nearly impossible for the individual with only one year H.S. language to continue in

college, This has little to do with the change in methods, The FL Department at the Uni-

versity of Nevada should use placement tests to avoid hardship to students not well enough

prepared for a second-year or advanced class as well as to prevent the lowering of standards

‘n college courses. High school grades may also be a factor in placing students properly.

3, For the larger number of students entering the univergity in the near future with a
three-year H,S., preparation in Fls, the University FL Department will offer the proper se-
quencey i.e., a fourth.semester course in the Fall as well as in the Spring semester. Next

Fall a special section in French and Spanish each will be set up for incoming freshmen with
)
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f this preparation. It is strongly suggested that these sections be regarded as a means to

. bridge the gap between high school and college and not as an automatic continuation of the

f third-semester college language.

s ﬁo The University FL Department proposes to designate certain courses open to freshmen

. entering with four or more years in a high school language. These courses are Intermediate
Composition and Conversation and The General Survey of Literature in the respective languages.
Since these are year courses, carrying three credits per semester each, the entering freshman
interested in languages will have ample opportunity to continue his studies without trouble.

After one year of these general studies, the students will be more usedto college work and

wili be better able *ts undertake more specialized studies in languages. It _is, however,

suggested that the University FL Department carefully delineate the contents, scopes, and

ﬂsunods for these courses. The same should be done for all first and second-year courses.

R — —

'—4"

5, The audiolingual method has been severely critized, The main points in question will

be Taken up as follrws.

2, It 13 too mechanical and does not lay a solid foundation for further study by neglect-

ing the study of formal grammar, reading and writing.

This eriticism 1s really not directed *tcwards the method, but its imperfect application

and the material used. A difference in teaching approach should be made judiciously as to

the age group zwncerned. The enthusiastic voices of the seventh and eighth graders reciting

readily in French, German and Spanish grow fainter and even bored in the higher grades.

Sophistication, self.:cnsciousness and a more analytical attitude of the older students
hamper the teacher's effort o go through all the steps he finds prescribed to reach the

goal, The best starting pcint fcr learning languages is in the lower grades and the lower

the better., A six.year old child has a better capacity of hearing and imitating witaout

< hesivation any sound than s teen-ager, The teenagers and college students are used to reading
and writing, If largely confined to the world of sounds in a foreign language class, they
feel treated as children and become frustrated. The eternal pattern drill bores them, they

want to ask questions, receive explanations, be stimulated intellectually by tidbits of
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zuitural information and esthetizally by poems and selections from literature. But the
teacher must go through his drills, the method demands it. There is 1little, if any, time for

such "frilis",

The attempt should be made to adapt the methced to the age group taught. Reading and

writing may be introduced earlier in the *tenth grade than in the seventh, Additional reading

material should be used and more written hcmewcrk be assigned to the older children, 3

t. The audiolingual method tends to creat an impersonal learning atmosphere and dees not
encourage individual efforts, ;

In fact, this is the main impressicn gained frcm cbserving class instruction most of the
“ime, The teacher seems tc be censtantly direct*ing ~he zlazs, In practicing the dialog, he

demands grcup recitationjy in drilling patterns, group rezitation; in asking for immediate

respcnse, again it is mostly group respcnse. This prczedure is cf course essential, it is

the very backbone of the methcd, bit if there is little or no stimulaticn for individual
effcrts, 1t loses muzh cf its effect, It 1s true that responses from individuals are alsc
cften demanded. Yet it is mainly *the Teacher who is demanding. Whenever the effort was

male to e’ the studen*s take over in scnducting an infcrmal conversation among themselves,

1T w23 rarely successfiui, §
In the few insTances where stimulated .. nvursations tetween students was observed, the

teacher had first driiled the class in spee-h patterns belcnging *c a certain tcpic, such

as "zlczk time", "weather"™, "meals"; then practized the prcrun-~iatisn of additiocnal vocabu-

lary which was aiready written on the bia:kboard, and finally let the students fcrmulate

Their -wn q.estions and answers, whizh were aiways, of course, ccrrected immediately by the
teacher, This *type of practice is the kteginning of reai conversation and could be started
fairly scon,

Ancther more advanzed methcd *¢ acnieve a4 general discussicn was used in the fcllowing wayo,%
The teacher cailled a student befure the class *c¢c read a4 narrative compesed at home by the ;
student., The individual studen®s ther asked questicns abcut the theme presented tc them by !

their felicw student.

In both instanczes the teacher had mcmentarily ceased his directing, The students were not |

R .
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responding to stereotype demands but tried to use the patterns which they had learned, which
after all, is the real purpose of pattern practice.

A welcome and amusing change for a language class is the replacemeﬁt,gf the teacher as
drill leader by one of the studeuts. Here the individual must exert himself and will be
prompted to do his best,.because the teacher and the whole class will notice and immediately

correct his blunders., ;

The audiolingual method can and must be used to stimulate the individual to converse in

the language as soon and as often as possible.

¢, The method may lead to a general understanding of the FL but it does not assure an

exact knowledge of the meaning of words and the structure of the language.

The traditional approach did not only demand a good portion of the class time for detailed
explanations of grammatical constructions in English, it also leaned heavily on translation
from the FL into English and vice versa, The result was - and still is in too many classes -
tﬂat Engiish was dominating in foreign language instruction, as much as half of the precious
time reserved for the study of an FL was wasted on translation exercises froem one language 1
into the other. The double aim was to ascertain exact meanings and to apply grammatical rules
in the correct way.

At first thought, translation seems to be indispensable for students who do not grow up
in a bilingual or multilingual envircmment and whose experience with the FL is restricted to
" class instruction. Not all real life situations and only basic¢ speech patterns can be pre-
sented and practiced in FL classes, no matter how long the program. But two-way translations

usually result in creating an artificial language both ways: stilted and unnatural English by

translating the FL idioms verbatim, and a "school" French, German, Spanish, etc. which is

far removed from the living language. A good translation requires a mastery of both languages
. which can be gained only after extended study and experience,
% This does not mean that conversational phrases could not be translated successfully at ar
early stage cf FL study. Indeed, this type of translation is commonly used to test the

understanding cf the FL., In some classes observed it was definitely carried too far: the

dialog and pattern practice in the FL became a translation exercise which interrupted the
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learning process.

However, meanings must be clear to the student learning a FL. Otherwise, the suciolingual
method will produce a large number of FL iliiterates, The skillful teacher will know when to
ask for a clarification of the meaning of a phrase or word in the FL. If possible, this
clarificaticn should be given in the FL and c¢cnly in English, if absolutely necessary.

There is no excuse for the student exposed to the audiolingual method not to know exact

meanings, All truly audiolingual ftextbooks offer English translation of dialogs, vocabular-

ies arranged alphabetically, and English explanaticns of the FL structure. The teacher must

make sure that he does not assume too much understanding of meanings on the one hand, and on

the sther he sheuld curb his tendenzy *¢ w.3e English transiations and explanations as timew

saving devizes,

do. FL instruction needs to make better use of labecratories available and technical aids in

the classroom,

This point was discussed on page 23 with reference tc Table 20, The fcllcwing suggestions
might be made.
1, In order to assure full use of the Language labcratory, the school administraticn
shcald place the most suitable FL fteaczher in charge of it.
2, Besides regular praztice hours fcr all classes, lab schedules should alsc provide
additicnal hours tc be used optiona.ly by interested students and teachers,
3. Student heip may be employed *o assist in the cperation uf the lab,
4. The language clubs may be stimulated *o arrange special lab programs and to zarry
cut special lab projects.
5. The lab library of tapes and reccrds shculd be enlarged to include cultural mater-
ial for advanced classes.
6, The significance of a language labcratcry for FL instraction should be placed in
the righ* perspective to the publi: by means of public demcnstrations, P-TA programs,
newspaper articles,

7. Teachers should make more use of teaching aids. Nearly all classrooms visited

were equipped with a tape recorder, a reccrd piayer and a set of practice tapes. From his

forty.two visits the observer recalls cnly four instances when the tape recorder was us:d
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fer class drill and two occasions of listening to a song from a record. It is possible

that he may have visited classes at the wrong time and that mechanical aids are used more

often, The obvious advantages of using this equipment are firstly, that the teacher may

rest his voice, a great necessity for a language teacher who has to use his voice almost

incessantly in five or more classes a day, and secondly, that the students hear the language

spoken by native speakers from commercial tapes.

e, The audio-lingual method fails to prepare H.S. students adequately for FL courses in

ccllege.

The fact that more than half of the students entering the university with two years of an
*L from H.S. dces not continue with their FL (see p, 12, Table 8) is not entirely due to the
audiolingual instructicn, Not all of these students were trained by this method and most of
those who successfully continued (see p. 14, Table 10) came from audiolingually orientated
1.5, classes.,

As stated before, the waste of FL instruction in high school is mainly due tc the short
two.year program still generally in existence, Since it will be continued for various reasons
For some years to come, a strengthening of the program might reduce the number of FL "drop-

outs" and help the others over some difficulties in second-year college FL classes.

The folliowing suggestions are offered to achieve this effect. They concern, of course, the

Fwo-year program only.

1, College~bound students should be advised to take the FL in their Jjunior and senior
high school years,

2. Wherever possible, the school might set up honor sections in foreign languages for
linguistically talented students.

3+ The honor sections may prefer to use a modern college text instead of the A-LM
now used in local schools.,

4, Since the scope of the second level A-IM (second year H.S.,) falls short of that of
the first-year FL college course in vocabulary, reading, writing, and structural analysis,
additional material must be used to prepare the college-bound student better for the

second-year college course. The University FL Department should be willing to suggest
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suitable supplementary materials,

5. The increase in material to be covered would necessitate an accelerated tempo in

these high school FL classes., It is assumed that most of the students in such classes are

college-bound juniors and seniors, For them, the program may be tightened, Not all pattern
practices in the A-IM texts are of equal importance. Some may even Bé skipped, others held
to a minimum,

These older students should be made responsible for a larger portion of home work and
self study than has been the case heretofore, A good amount of outside reading and writing
assigmments will force them into good study habits and prepare them better for college work.

At this age they should be made tc realize that a gosd deal of learning must take

place cutside the classroom and that their teachers zan only guide them in their own

efforts, The criticism by students and educators that the audiolingual method in FL f

classes does not challenge the intelligent student enough, will then be without basis.




;; Appendix D, Tables 22-35.
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VI

THE DEPARTMENT OF FOREIGN LANGUAGES AT THE UNIVERSITY OF NEVADA, RENO, NEVADA,
The last chapter of this report will discuss the Department of Foreign Languages at the
University of Nevada, Reno Campus, as it appeared in Fall, 1964, For the sake of brevity,

data on enrollment and the distribution of students in various aspects are presented in

Although these data will be subject to change from year to year, it may be assumed that
the percentages of Nevada and Washoe County students in the total enrollment will remain

fairly constant, Two significant facts can be learned from Table 35: first, that nearly two-

thirds of the students come from Nevada, and second, that one-third of the total FL enroll-

ment comes from Washoe County schools. These figures place the University FL Department in
an important position within the Nevada and Washoe County FL programs. :

For FL students from Washoe County, the University Department is even of more importance

than it is for the rest of the state because of its location in -the district and because one-

half of the FL teachers in Washoe County received their language instruction there. In
addition, one-fourth of the local FL teachers were trained in NDEA Summer Language Institutes

conducted by the Department on the Reno Campus.,

In spite of this close interrelation between the local schools and the University in
respect to the FL program, little cooperation exists between them. The author sincerely hopes
that his view of the local FL program, which always included the University Department, might
help to bring about mutual understanding of problems existing and cordial cooperation in sol-
ving them,

In the Fall semester of 1964, the ten staff members of the department instructed 776
students in six languagesj; French, German, Italian, Latin, Russian and Spanish (see Tables 23-
32, Appendix D). They taught a total of 38 classes, which means that the average number of é
individual classes per instructor was four. This average teaching load is high for univer-
sity conditions, especially when it is noted that advanced and even graduate courses, which

require a great deal of preparation and research, are included.

It should also be pointed out that in the lower division the average class size was con-
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siderably larger in the University than it was in the local high schools} 25.6 against 16.3

and 19,5 (see Table 31, Appendix D and Tables 3 and 4, p.7).

With the author included, five members of the staft have a Ph.D. and three are working for

this degree. The remaining three have a M. A. Besides, five are native speakers and nearly
all of the others approach native ability in the languages which they are teaching. Most of
them are multilingual.

The Department offers major programs in French, German and Spanish. In Italian, Latin,
and Russian, only two-year programs are availublo as yet. Graduate courses in the three
major languages leading to a master's degree have been carefully outlined, but only a few can
be offered each semester and none curing the summer,

Since Summer, 1961, the Departwent has taken an acllive part in the national FL program by
sonducting NDEA Summer Language Institutes for secondary teachers of French and Spanish. The
tirst two were directed by the author# and the following two by Dr. Charles V. Wells, Chair-
man of the Department, who will conduct his third lnstitute for teachers of French this sum-

mer. Several staff members and teachers of local schools, as well, have been teaching at

these 1nstitutes. By the end of this cummer, well over two Lundred teachers of French and
Spanish will have received institute training at the University of Nevada, in Reno.
Instracting future FL teachers throughout the academic year has been one of the majcr
functions of the Department for a long *time. A course in the melhods of teaching toreign
yanguages under the auspices of the Colleg: of Edication has been conducted by a glaff{ member
of the FL Department for some years. Supercisicn of student tearhers in foreig:n lanpuages 1s.

nowever, stiil handled by the College oi Elucatlon. The paucity of graduate cour.e olferings

-~

cictated by lack of staff has unfortunatsiy 'wampared the Departmer® in its efforts hto continue

-he edtcation and training of its gradaates who are now FL teachers.
The Department operates two language Taberabories, sach accommodating thiciy sladente under 4
ideal conditions, which cannot always be maintained due ‘o mechanical falilures. Yelt every ;

beginnsr in a modern language is scheduled te spend iw> hours a week in the lab, one hour for

group practice and the other for individual practice. Attendance records are strictly kept

¥ Mr. Marvin J. Roth, now coordinator of jir., and sr. high schools was bhis asereiate divector
in both.
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- by student lab assistants and instructors. Second-year and advanced classes also have
opportunities to use the laboratories., :

In the first and second year of modern languages, audiolingual texts are generally used,
| although the audiolingual approach is consistently practiced only by an estimated one®third
of the instructors, It is the author's candid opinion that many of the observations in the
preceding chapter on the method are not only valid for high school teachers, but for college

instructors as well.

As a former chairman of the department and as a senior member of twenty-four years' service,
the author fully realizes that college instructors are the most independent and individualis-
iz members cf the teaching professicn, These qualities are to be appreciated by advanced

students who need to be exposed tc different approaches, stimulated by a variety of ideas,
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and forced to deal with the challenge thrust toward them by different personalities. The
beginner, however, should feel that his language instruction is carried out systematically
and evenly in all zlasses so that a chiange from one section to another necessitated by the
change in hls schedule from one semester to the next does not hemper his progress. In the
same way, the freshman entering the University with an FL preparation of several years should

feel confident that his continuation in an FL college class is not made difficult by arbitrary

standards and @z [Tl procedures of individual instructors.
The department should be aware of its role within the national FL program and the local
program as well, The following suggestions are intended to alert the department to that
effect,
1,  The rule that a student may fulfill his FL requirement in the College of Arts and
Science by taking one year each in two languages should be fescih&ed; Since the high school
student should be advised against the insufficient two-year FL program, the college student
should be required tc take four semesters in one language to assure fair proficiency in it and
not a nodding acquaintance with two. In the interest of better language learning, the depart-
ment should bring this point to the attention of the faculty of the College of Arts and Science.;
2o The department should institute a series of meetings in which aims and methods for h

- first and second-year courses, also courses in composition and conversation and surveys of
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literature are diszussed and agreed upon.

3.  The department should urge its members tc cbserve class instruction in foreign
‘,languages on all levels, from the seventh grade in Junior H.S. to all college classes, when=

ever possible. A new and exciting feature of the NDEA language institutes was the cpportunity

- for any staff member to visit ary class taught at the institute. Since methcd and demonstration
~classes in the institutes were cond.cted by highly qialified high schcol teachers, the academic
" institute staff was able tc observe FL teaching in the schools at its best and profited

- greatiy from it, as did the teachers frem visiting the more academic classes, This is the most
desirable kini ¢f cccperaticn ameng FL teachers of all ievels,

4, The .arger number c¢f the majur: ard minors in the departwent intend tc *each forasign

: languages. Their knowiedge cf and experience in *the langiage 1s chiefly derived frem 2lass

- work., The mcre they hear; the mcre they practice the FL in their classes, the better their
~preparation for teaching it.

Let it te resclved that the use c¢f the Engiish language is reduzed to a bare minimum in

all cziasses of the department, extepr in :curses in iinguistics and philolcgy which might alsc

. be_taken ty students frcm cther departments,

5, To promcte an adequate graduate pr.gram, whi-h the department has actially worked out
- but cannot implemen', the University Aaministrati rn sh.ald be asked to prcvide teaching assise l
~ tants for *the department tc release quaiified s*aff members from teaczhing teginning zcurses

so that they may :ffer mcre advan:ed and graduate courses, These graduate assistants should

- be subjected tc zaref.. training for and supervisizn in their teaching teginning language

| classes by experiensed staff members, Nc effe:tive graduate prcgram can be started in the g

department withcut the help of teaching assistants, 5
6, Whenever possible, advanced avd grad.ate a.urses deaiing with oral and written practiceQ;

linguistics and structaral review in the three majcr fireign ianguages should be offered in

ﬁ‘late afterncon or evening hours for *he benefit of local FL teazhers,

7o  The attempt shou.d be made *. cffer advanced and graduate courses in foreign languages

orn the Reno Campus during *he summer.

8. As socn as practical, the Italisn and Rissian programs should be expanded,
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9, Student teachers in foreign languages should be supervised by a language specialist.

|
F
r
i
i

Lmember of its own staff or of the staff in Education would be the most suitable for this job.

The department should collaborate with the College of Education in determining whether a

| At any rate, this supervisor should have experience in teaching modern foreign languages
according to modern techniques. Preferably, he should have taught in a NDEA language
institute,.

10, The department should insist that certification of language teachers be partly based
on an acceptable degree of proficiency in foreign languages., Major and minor students
 intending to teach languages should be made aware of this fact early during their time of
. preparation., The degree of proficiency may be determined by administering national tests ;

| developed by the MLA for the four basic language skills.
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APPENDIX A

STUDENT QUESTIONNAIRE

UNIVERSITY OF NEVADA Qu. A
DEPARTMENT OF FOREIGN LANGUAGES
RENO, NEVADA FALL, 1964

NEVADA SURVEY OF THE FOREIGN LANGUAGE PROGRAM

NOTE: Your courtesy in answering the fcliowing questions will be greatly appreciated. i
Please use the reverse side for longer ccmments. C. W, F, Melz 5

Name Ciass Major i
Language Course Sec, Instructor ;
1. Name and locality of your high schocl f

2, Languages studied in H.S. Give years of study for each., €

3 Was the audioiingual methsd used ir your schecl? i

b, Did your schoocl have a language labcratory? é

5 If so; how much lab praztice did yo. hare per week? f

6, If not, what mechaniceal aids wsre used zn language :lasses? §

7o Did ycu continue your high schscl ianguage in college? f

8, If so, did you enzounter diffiz.ities in taking an advanced college language course? ?
Please explain, 3

9, If you did not continue with yeur high schcol language in zcllege, give reasons for it, .

10, How would you rate ycur language instruction in high schocl? Was it excellent, good,
fair, poor? Please underline the apprcepriate term and comment on your rating., 1

11, Have you traveled or resided abroad? Where and for how long?

12, Do you speak a foreign langiage at your home and/or do you hear it spoken?t




APPENDIX B

TEACHER QUESTIONNAIRE

December 4, 1964

TO:

FROM Marvin J. Roth ;

Please complete the following questionnaire and return to Mr., Roth at your earliest conven-
jence. This information is being gathered for a research project being conducted by Dr. Melz,
Dr., Melz, of course, will use only tctal figures, not individual cases.

1, How many years have you been teaching? (Including this year)

2, How many years have you taught foreign languages? (Including this year)

3 How many semester hours do ycu have in each language? (Including institutes)

Language Undergrad. Hrs, Grad., Hrs,

b, How many months have you either travelled, lived or studied abroad?

Country Number of Months

5o Institutes you have attended:

Institution Language Year

6. Do you plan to apply for an institute for the summer of 1965% Yes No




APPENDIX C

! Selected and classified comments from ccllege students (see Appendix A) concerning their
 H.S. instruction in FLs.

1,  Method
? My chief difficulty was the change in stress. In high school, speaking ability, not grammar,
- was emphasized. In college I found the cpposite was true. Now I flounder with rules and

tenses I really never noticed before.

Spent too much time learning dialogues and never learned the fundamental rules.

I feel that the audiolingual method taught in high schcol doesn't prepare a student for the

grammatical usages which one weuld encounter in the college course. (I would have failed
French)

Our instracicr believed in *teaching ccnversational French and because I knew so little grammar
feel T widid flunk a 200 course {2nd year college).

The study was zentered around grammar axd vert ccrjugation and not much practical usage. 1

I learned the language very fast and enjcyed the way in which it was taught. All of the
students were carrying on conversaticns in French by the end of two years.

It involved mestly the memerizing of veecabulary iists with little grammar or practice in
speaking, The *tests were 95% v:zabulary,

I believe that it i:s much better to Learn the grammar, vocabulary, etc., and then learn how g
*o speak than to learn tc speak ard riu* krow wha* y>.i are saying as retention is very poor f
in this method!!? g

Not enough interstudent zcnversatiocn in “hat language class,

Not enc.gh stress was placed cn Trans.atlicn =e give the ccurse any real value.

Gecod ccnzentration cn vecsbulary ard pronunziaticn but not 53 much on usage.

Our instructcr taught grammar and vocabirary of Sparish and really pounded it into us, but
there was not much speech practize or iistenirg and comprehending. %

We oniy memorized dialcgues which gare very little funaamertals of the languzge and little
speaking ability.,

Teacher spen®t very little time on speak.ng: ail emphasis was on writing.

I found difficulty in the change from the traditicnal method to the contemporary method, I
. a.s? had trouble with une teaczher *esching Castilian and another Scuth American Spanish,

In the 9th grade - pcor - I learned many things which I later learned were wrong, In high
schzol, genera.ly FAIR, with the excepticn »f 3rd year French from Miss ---- which was :
ex:ellent, as we read literature ard much study was required, I learned grammar very well, /
bu* still cannot speak French as fluently as I feel I should.

The courses were all grammar,
T noticed that the ALM methcd of mainiy speaking presents a certain amount of difficulty é

with the grammar taught in ccliege, This I cbserved, hcwever, not from my own experience,
but from that of my fellow students.
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- The 101 & 102 courses in language at the university are taught much in the same manner as I
' was taught in my last two years of high school, but I wasn't prepared adequately in high

- school for the great amount of Spanish grammar I encountered here. We went intoc grammar

. very little in high school,

? Grammar was lacking since there was so much emphasis on spoken Spanish., Today I would not
- be able to make up my own sentences but I could read with good accent.

% Not enough emphasis was put on becoming familiar with the language, rather, it was repeating

. basic sentences and changing them according to grammatical rules and not understanding the

words, It was too mechanical.

I had two different instructors for two different years and both taught completely different.
The first cne taught the old wayj; the second one taught the new way.

I have no confidence in speaking and I will not find the elementary conversation practice
that I need in a college course,

The instruction was fair - my first year was very poor and I received a poor foundation in
my first year - and enccuntered considerable difficulty in writing the language.

No real difficulties., AILM was very helpful and complete.

The audioclingual method is much easier (than the grammatical). You never learn much grammar,
and can achieve good grades without effort.

The ccurse wasn't chalienging enough for college bound students.
Not enough practical application., Also we talked in lab but did not know what we were saying,
I got gocd grades in Spanish, but didn't put forth any effort and did not know my Spanish well.

My Spanish instruction was fair. My German instruction was good except that all we learned
was pronunciation and not grammar.

I felt the instructor was excellent but I also felt that the AIM program did not teach the
student any grammar or very little vocabulary.

My background was too far behind me and too limited. I needed help with verbs and vocabulary.
Studying mostly grammar and little conversation makes me inept at speaking and understanding.

I didn't care for fourth year French because we never did anything, and I lost interest in
French,

There was 1 instructor teaching 7 courses a day. There was no practice for speaking in the
other language of German., Interest in the field of language was not inspired among the
students,

The language instructicn was fair, but the audiolingual was new and the instructors had to
learn also how to teach it,

My background in Spanish in high schocl was good so the college courses were not difficult;
in fact, I didn't feel they were challenging enough.,

I didn't learn the grammatical part of Spanish well enough to take advanced Spanish. Also,
I wanted to learn a new language.
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Nct enough study required.

I seem to have a good background for this 203 course. After 2 years of high school French I
was convinced I hadn't learned a thing, but this apparently is not the case.

T had been used to audiolingual where French was spoken but not seen. There was little
grammar studied, So when I came to college I had no background for the written course.

My teachers knew even less about the method of teaching than I did. Both knew nothing about
the French language and therefore were unable to teach adequately. Therefore I know nothing
about what I'm doing now.

The entire concentration on audiolingual in high school left me unprepared for any drill in
written grammar.

I did not know anything about verb conjugation or past tenses, Also many words I know for
speaking but not for writing.

I feel my accent could not be better., I am fully in favor of audiolingual but it must be
continued to do any good.

The so~called AIM method is a farce and an insult to intelligence. Through this approach,
modern educators seem to think it is more important to be able to order butter than under-
stand the language.

My 2 years of AIM material constitutes less than a year of college material I am sure. I
have purchased a first year bcok and am trying to catch up on my own, The biggest problem
1s grammar, both in terms and practice, and the use of various prepositions. I have diffi.
culty in chcosing the correct preposition to use. The pronunciation aspect of AILM is excel-
ient; however it should be supplemented in high school (2nd year) by a first year German
zollege=level book,

Much of the sentence structures, the dative case and vocabulary was not stressed or even
covered at all in German,

Sume of the fundamentals were learned and pronuriciation but not enough grammar or vocabulary.
The high school AILM method did not adequately prepare me to cope with college German -
rocabulary is small and lack of grammatical knowledge,

2, Teacher

I felt the teacher due to her travels in other ccuntries, to the class was more interesting,
but she herself was too easy on grading.

The particular instructor would have been better if he hadn't been so "easy going".
He was not extremely helpful. He merely read to us from the text.
The teacher was dull, the lessons too simple, and discipline in the class was non-existent.

Although I received very high grades in Spanish, my teachers were very lax and I do not feel
I know enough about Spanish to take an advanced college course.

Freshman French I took in Jjunior high schocl., We were not made to do anything. The teacher
talked about his war experiences,
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Exceptionally smart teachers but they had poor teaching methods - not strict enough,

For both teachers it was their first year teaching and they weren't too sure what they were
doing, In second year we tried the audiolingual method for awhile and then changed back to
the book method, so we only got through 1lst year grammar,

Under Mrs, --- the language instruction was excellent, We learned about all phases of life
in Spain, We learned songs and poems, In addition to going along with the book, our class
had informal conversations in Spanish, gave speeches in Spanish, and discussed the history
of Spain, We saw slides she had taken in Spain. She was an inspiration to me, and because
of her classes, I have decided to major in Spanish, My most enjoyable high school exper-
iences were in her class,

The teachers were well qualified, but some couldn't manage the class making it difficult
fer some to learn.

The teacher was gcod, but didn't work us hard enough.

My teacher was mcre interested in the sthletic department than Spanish., He did not make us
work enough, especially in the second year,

My Spatiish teacher had lived in Spain and Mexico, she could speak the language like a native,
She coupled her teaching with stories and culture periods.,

I enjoyed the class because the teacher did not 1imit himself to strict grammar instruction -
he talked abcut culture and ideas., However, I don't believe I really got a strong background.

I didn't feel that she had very good cortrol over her class. She seemed to know the language
fairly well, bat didn’t get it across tc her students.

I had much difficulty learning Spanish because the teachers teaching it had probably never

. heard any real natives speak and had some difficulty in doing so themselves,

I did nect feel that my teacher had any real :iterest in teaching.

It was mainly verbs, singular words, and translation.

% Fair, she did not take time to let the individual understand what was happening., She made

learning Spanish an unitiked task instead of an enjoying one,

© 3. Teacher.student relation

; There was too much emphasis on the AIM method and not enough teacher.student relationship.

I believe it was much less perscnal than college courses and had little individual stimulus
and help.

? All tests were oral and they weren't very important as to our final grade, He shuwed very
. little interest. The students were bored and lost during the greatest part of the two years.
. We were never taught rules or standard ideas to go on in learning the language.

f Too much emphasis was placed on the AIM method and not enongh on student-teacher relationship.

> The instructor did nct take any personal interest in tiz student, but only taught the course
- as one unit, If one student was behind, he couldn't :zr2ive special help.




b, Tempo

There wasn't enough oral work. The last Yyear our class as a whole did not accomplish much;
we didn't seem to progress.

Very slow, Time wasted,

I could not continue because I didn't have enough background to do the work sufficiently,
In two years we barely covered one year's course of study.

I felt that the instruction was good but could have been improved by moving faster along.
I learned very little in high school.

I find that college languages are more difficult because they go much faster. I also find
that T am learning much more now in college.

The Spanish was fair, we went very slowly and didn't learn rapidly. It was often boring.
Part of this may be due to the fact tnat many students took Spanish because it was supposedly
easy. They didn't work too hard.

The German was very good, We went at a faster rate and had a better class. The teacher was
more interesting.

In college quantity rather than quality is the apparent goal and I felt that it was hard to
adjust to the rapid speed of learning so much.

50 Laboratory

Good instructor, but no laboratory and not many other aids,

The language lab was not used enough, and not enough conversational Spanish spoken,
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Table 22

FOREIGN LANGUAGE ENROLLMENT IN THE TOTAL ENROLLMENT AT THE UNIVERSITY OF NEVADA, RENO, FALL,
1964,

No, of regular full-time Foreign Language Students FL Enrollment per
student. on the Reno Campus (see Tables 31 & 32) cent of Total

| 39557 776 21.8%

i

|

{ Table 23

TOTAL NUMBER OF STUDENTS IN INDIVIDUAL LANGUAGES AND THE PERCENTAGES THEY REPRESENT OF THE
TOTAL FOREIGN LANGUAGE ENROLLMENT AT THE UNIVERSITY OF NEVADA, RENO, FALL, 1964,

Language No, cf Students Per Cent sf Total
French 235 30.2

. German 187 24, -

| Ttalian 55 7.-

' latin 30 3.9
Russian 21 267
Spanish 248 , 31.9

Table 24

; DISTRIBUTION OF FL STUDENTS AT THE UNIVERSITY OF NEVADA, RENO, FALL, 1964, ACCORDING TO
- LANGUAGE AND CLASS IN COLLEGE.

. Language Freshmen Scphomore Junicr Senior Grad. Spec,

I French 83 54 L0 19 7 L ;
! German 57 L6 28 16 7 E
- Italian 16 14 10 L ;
f Latin 10 9 1 1 1 22 é
' Russian 8 3 7 1 2 6 27

E Spanish 78 58 36 21 1 b 198

. TOTAL 249 179 135 56 16 23 660
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Table 25

DISTRIBUTION OF STUDENTS IN FRENCH AT THE UNIVERSITY OF NEVADA, FALL, 1964, ACCORDING TO
CLASS AND YEAR OF STUDY.

Class First Year Second Year Third & Fourth Year Total
Freshmen Ly 35 4 83
Sophomore 29 15 10 54
Junior 8 11 21 40
Senior b 19
Graduate 3 1 7
Special 2 2 . L
Total 93 63 L6 207

Table 26

DISTRIBUTION OF STUDENTS IN GERMAN ACCORDIN: TO CLASS AND YEAR OF STUDY.

Freshmen U9 8 57

Sophomore 36 6 Ly L6

Junior 18 7 3 28

Senior 3 9 16

Graduate 2 2 . 3 7

Special 6 6
_ Total 115 26 19 160
i Table 27

DISTRIBUTION OF STUDENTS IN ITALIAN ACCORDING TO CLASS AND YEAR OF STUDY.

' Freshmen 10 10
Scphomore 7 2 9
Junior 1 1
Senior 1 1
Graduate 1 1

Total 19 3 22




Table 28

DISTRIBUTION OF STUDENTS IN ILATIN AT THE UNIVERSITY OF NEVADA, FALL, 1964, ACCORDING TO
CLASS AND YEAR OF STUDY,

Class First Year Second Year Third & Fourth Year Total
Freshmen 10 10
Sophomore 7 Z, 9
Junior 1 1
Senior 1 1
Graduate 1 1

Total 19 3 22

Table 29 |

DISTRIBUTION OF STUDENTS IN RUSSIAN ACCORDING TO CLASS AND YEAR OF STUDY.

Freshmen 8 8 t
Sophomore 2 1 3 ?
Jinisr 6 1 7 5
Senicr 1 1 :
Grad.ate 1 1 2
Special 6 6 f
To*al 23 L 27 2
Table 30 1

} DISTRIBUTION OF STUDENTS IN SPANISH ACCORDING TO CLASS AND YEAR OF STUDY.

Freshmen 31 39 8 78
Scphomore 30 20 8 58
) Junior 14 12 10 36
| Senicr Ly 6 11 21
| Graduate 1 1
Special b by

Total 84 77 38 198
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Table 31

ALY T IN FOREIGN TANGUAGES AT THE UNIVERSITY OF NEVADA, RENO, FALL, 1964, IN THE LOWER
DIVISION S

Language First Year Second Year Total No. Classes Average
| (equivalent (equivalent Class
| to H.S. lst to H.S. 3rd Size

& 2nd yr.) & 4th yr.)

French 103 76 179 7 25.6

German 115 32 147 5 29.4

Italian 43 11 54 2 27 ¢=

Latin 24 6 30 2 15,-

Russian 14 7 21 2 10.5

Spanish 96 87 183 6 30.5

Total 395 219 614 24 25.6
; Table 32

ENROLIMENT IN FOREIGN LANGUAGES AT THE UNIVERSITY OF NEVADA, RENO, FALL, 1964, IN UPPER
DIVISION AND GRADUATE COURSES

Language Upper Division No. of Average Graduate No, of Average
(3rd & 4th yr.) classes Cl. size classes Cl. size
French 56 5 10,6
German 35 L 8.8 5 1 1
Ttalian 1" 1 1
Spanish 61 Ly 15.3 Ly 1 1
Total 153 14 10.9 9 2 L,5

“Independent Study: the same for one German and seven students in Spanish in the upper
division count.

Table 33

TRAVEL, RESIDENCE, AND STUDY ABROAD OF 660 FL STUDENTS AT THE UNIVERSITY OF NEVADA, FALL, 1964,

No Travel 2-7 weeks 2-10 months 1-2 years 3-7 years 10 & more years Total
L98 or 28 38 L6 28 22 660
75.56

Total number of students with travel 162 or 24.5%.

=3
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Table 34

NUMBER OF FL STUDENTS AT THE UNIVERSITY OF NEVADA, FALL, 1964, WHO SPEAK OR HEAR A FOREIGN
LANGUAGE SPOKEN REGULARLY AT HOME, LISTED BY LANGUAGES.

o T = S SR

. Basque 10 Chinese 2 Czechoslovak 1 Danish 1 Dutch by
¥ French 14 Gaelic 1 German 19 Greek 3 Hungarian 1
i Italian 38 Islandic 1 Lithuanian 1 Norwegian 1 Polish 3
{ Portuguese 2 Russian 1 Serbian Y Spanish L3 Swedish 1
1% Ukrainian 2 Yiddish 3
'1' Total 156 or 23.6%
|
§ Table 35
é ggggRAPHIC DISTRIBUTION ACCORDING TO STATE,OF FL STUDENTS AT THE UNIVERSITY OF NEVADA, FALL,
| L,
% Alabama 1 Massachusetts 2 Ohio 3
| Arizona 2 Michigan 1 Oklahoma 1
f‘ California 129 Minnesota 1 Oregon b
Colorado 5 Mississippi 1 Pennsylvania 3
Connecticut 1 Missouri b Rhode Island 1
Florida 1 Montana 3 Tennessee 3
Hawaii 1 Nebraska 1 Texas by
Idaho 7 Nevada u25% Utah 6
j Tilinois 3 New Jersey 3 Virginia 3
% Towa 1 New Mexico h ©3 Washington 3
" Kentucky 1 New York 10 West Virginia 1
' Louisiana 2 North Dakota 1 Wisconsin 1
% Wyoming 1
FOREIGN COUNTRIES
Canada 1 Japan 1
Cuba 1 Mexico 1
England 2 Netherlands 1
% Formosa 2 Norway 1
E France 2 Poland 1
; Ireland 1 Switzerland 1
z Israel 1 Venezuela 1
j * 219 or one-third of the total FL enrollment come from Washoe County public schools,




